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Described are special education provisions pr 
by the Soviet government for handicapped children. Noted is t 
incidence bf handicapped children (said to be the lowest in t 
world) due to medical practices designed to prevent disease, 
are the historical development of special education since the 
revolution and the coanitiaent of the Soviet government to the 
education of handicapped children. It is explained that handi 
children are educated in special boarding schools for the dea 
of hearing^ blind^ partially sighted, inentally retarded, spee 
handicapped^ motor handicapped, or multiply handicapped, Ment 
are criteria for acceptance at the special schools and the pr 
of general education, vocational training, and guaranteed job 
children of special schools. Explained is education of teache 
departments of defectology and the remuneration which is 25 p 
higher than that received by teachers of normal children, Str 
for the retarded are individualized instruction and developme 
good work habits. Stressed for the deaf is language and speec 
development through use of specialized equipment and techniqu 
Stressed for the blind and partially sighted is compensation 
disability through use of optical or tactile aids. Stressed f 
deaf and blind are self-care skills and communication skills. 
Emphasized as a focus in all special schools is vocational tr 
Also noted are research efforts in diagnosis and treatment of 
handicapping conditions. (D3) 
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Ihi: varicjus mcasLiics Uikcii hy the Soviet State towards 
raisini; the Wvhv^ and workin^^ standards of its citizens atul 
tlcveloping t!ie puhlie health system, including the great 
network of establislnnents concerned with disease jDrevcn- 
liave resiiUed in sii-uilicant progress in overcoming many 
of llie causes of abnormal devehipjnent in children. Of 
especial imj)ortance arc the care of mothers and hifants, care 
of the working woman and the network of women^s consulta- 
tion centres; paid maternity leave that covers the hist two 
months of pregnancy an^l the first two months after the 
child's birth; children's polyclinics which arc responsible for 
an infant's health froni the day he is brought home fnun the 
hospilal, eJc. One figure alone bespeaks the scope of the work 
being done: during an infant's first year of life he must have 
^ 10 obligat(>ry medical examinations by varicnis specialists. In 
the Soviet Union these preventative measures have all but 
eradicated a number of diseases which formerly caused many 
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ahiiornuvlities v,nd still arc the cause of haiulicappcd devclop- 
mciU in capitaii:t coutilrics. Thus, for many years tlicrc liave 
been no outhveaki ol" Gennan uieaslei (lul)ella) amoiig^ preg- 
nant U'oineu, wbit'h is a primary cause of con^i^eriUal deaf- 
ness and other ahnornialities. 

A thoroii^^h check of all niedicamenls on the uiarket makes 
it iinp(Kssih!e f(H' siu ti ucciirrences to take phicc in the Soviet 
Union as the abnornuiHlies in clilldren caused by the use of 
. .thali(hunlde, as happened in the capitalist countries of Kuropc 
and the United States. 

• The percentage of handicapped chihlren in tlic Sttviet 
Unioo at ])resctU is the lowest in the world. However, there 
are j>lill many causes which coulribute to abnormal develop- 
ment in children that have not yet been eliminated. There ^ 
are injuries at birth, illnesses of the pregnant woman^ serious 
illness in early chiUlliood, congenital tlefects, etc. All this 
makes it lucessary to create special conditions, a network of 
special schools, for the education of handicapped cliiklren. 

The education of handicapped children in the USSR is 
part of the state educational system. A few months after the 
(ireat ()ctol)er Socialist Revolution, the state took upon it- 
self the care of handicapped chihlren, which, in prc-revolu- 
tionary Russia, had been cliielly the domain of private or 
|)hilanlhro[)ic establishments, and transfe^^e^l (hem to the 
People's (ionnnissariat of lulucatioii. 

On December 10, 1919 in a decree signed by Lenin, the 
(auuicil of People's Commissars determined the functions of 
the various People's Commissariats in regard to the education 
and me<lical care of physically and mentally handicapped 
children. In accordance with this decision, retarded children 
were to be cared for and educated in the so-called auxiliary 
schools, while blind, deaf and physically handicapped 
children were to attend corresponding special schools of the 
People's Commissariat of Education. Children with nervous 
and mental disorders were to be cared for in sanatoria- 
schools, convalescent schools and other special establishments 
of the People's ('ommissariat of Health. Severely retarded 
children were in be cared for by the establishments of iUc 
People's Couunissariat of Social Security. 

In time, a uiiified system for bringing up and educating 
handicapped children was created. Tins network of special 
cstabli^^uuents has been under constant improvement. 

In 1931 the I^eople's Couunissariat of Kducation of the 
RSFSR issued an order "Oi^ the Introduction of Universal 
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IJcMKiuary l'AlLiLaii<jii Physically I iarulicappct! and 

Mentally IvLtanktl Cliikticii and Tccna^ais, as well as Those 
wilh iS[)tct'li l)Ltotts"\ l^iliiic orgiUiisatioius, iiuiudijig the 
Alt-Russia Society of iIk- WWwd aiul tUc AU-Uussia Society of 
lUv Dcat ami Dumb, liavc pla\'cti an iinfioilaut pari in cai iy- 
Imi^ out lliis milci. 

On the c\ c ul the Scunui \\'i>iJtl War all Juni(licappc<l anil 
ictaiik-J cliihlicn in a nnmhcr of iaigc cities ol (he USiiR 
were fully cared for by ilie special scliool i>ystcni and in many 
le^^ional and Uvritorial centres tliis task was dose to being 
lealised. 

At present blind cluldien and tliose with severely iuipalred 
e\'esiglu recei\ e a complete secondary education in the course 
oi 12 years of study. Deaf and 2nd division hard of hearing 
pupils are given the same period to acquire the curriculum 
id die iimhr-year seconciary education, \\']u]c 1st division 
hard ol hearing clnUlren accomplish the programme of the 
oidiriary ten-year secondary* scliur^l in 12 years. 

There are vpctial evening secondary schools fur working 
adults who are blind, partially si^^lUed, or deaf or hard ol 
hcarin.i^. 

Auxiliary schools (for mentally retarded children) with an 
eight-year teim cd study pjovlde an elenientary education 
and i^tve the chiklren vocational training. 

In the late \\)V.h s[ieccK therapy rooms were opened in 
many normal secon<lary scliOols as an aid to their pupils 
\^ith speech defects, beginning with 1962, special scliools 
were establislicd for children with severe speech defects 
(alalia, a[)hai;ia, complicated toni^uc-tic, etc.], 

'Ihere are also special secondary schools for children with 
disturbances of motor function and a special school for 
children who are multiply handicapped, 

Pre.^clH>ol establishments for the deaf and hard of hear- 
ings, the blind, the mentally retarded and children with 
speech delects have been developing successfully in the past 
decades. 

I'rior to entering scluml all children who have reached 
ti years of age !nust have a thortmgh medical examination 
by a team of si)ccialists at their district children's polyclinic. 
This examination is compulsory for every child entering 
school, tihildren who have serious defects of vision, hearing 
or speerlr ami who will find studying in a nortnal school too 
diflicult are referred to a sj)eci;d school. These special schools 
I, iv.i. <}icir own admission boards e<msisting of a children's 




p%yLliu-nL uu»lL)l:i^^ u ^pn-Ji tlai\»|)i!)t, a lucinljcr nf llic 
aM!nini>hatiun ni the special school inul. wlicn nca'>sar\-, an 
cai\ Mo>c aiul Munal ur an eye specialist. 'I'hcse specialists 
ih) not only e\anune the chihl caieliilly, they analyse his 
cnliic case history. On t!ie hasis ol this stndy ihc board 
(Kierinines the <Iegrec of Iiis tiisahilily anil tlie type of 
es(al)li>lnnent he is to be relerrvd to. 

Schools lor the deai accept c!uhheu who are cojnpletely 
ileal* ami (hnub. as well as children who react to Imiil sounds 
but who do not difleventiate between the j^otnuls o! speech 
ot can discern uuK disparate vowels. Schools lor tlie liavd of 
heaiin,^ a<icf>t iliildren who under.stand norma} >pecch al a 
ilislaiice ol iu» more thati J niches ami wliu, as a result of 
delectivc hcaiinii, subsci|ueTUl\ sulfer from under-developed 
speech. 

School [or ehlhlren with speech defects accept ehiklren 
with i;iave dekcls of .speech who have noj jnal hcarin^sj and 
are not mint ally retarded. 

Schouls for the blind acce]>t children who are totally 
l>[ind, wliM hsive a h)ss uf eyesight up to U.Oi which cannot 
be ecu retted Ia c)v,^las^ts, as \vell as cidldren who have 
letaiued d ,L;ieater [Jcri enla,i;e ol vision hut eoni|>licated by 
a seveie Ihiiitalinn of visual scope. Scln>ols for pailialiy 
,si^i;hte(l clTddien accept chihheu whose lv>ss of eyesi.i^dit is 
iroiii U.(6 to when corrected by cye^L;!asses aw^l wfio 
possess a sut lieient seope o( vision. 

Schools bu' chddren with disturbances of motor function 
aciept children o{ iiorjnal iutelllL^ence su!ferini( from cerebral 
palsy, the altcr-eUects . of polio and otlier muscular 
disabilities. 

Auxiliary schools for the mentally retarded accept children 
who have nuulc no proi^rcss in a normal school fm* one or 
two years, and wiu>, alter a niedical and pedagogical 
examination, arc certified to be mentally rctiU'detl {as a result 
of a disability of the central ncrvoirs system), as well as 
children who have not attended a normal school and arc 
lelerrcil to the auxiliary school by a psycho-neurologist. A 
tlnnough study id chil(hen wii<^ consislently make no progress 
in a ni)rmal school anil who arc therefore sometimes referred 
to \n auxiliary scluu>h has made it possible to distinguish a 
special gjouji of children with a weakened nervous system, 
whose retardation is of a temporary nature. It has been 
proved that this temf*orary .state of retardation can be over- 
go ic when the chikiren arc cared for and taught under 



>pcLial bci\Lliiial cundiliuns. (ihiKlicn whose ^low piugicss 
in iiniuuil schools is iliic lo ill health, lai>scs in tlicir stuitics 
01 iithcr reasons, and nuX to organic liclicieiicics of the ccnliai 
nervous s\>tein, are nol eligible for auxiliaiy schools, i his 
teinporar)' slow ilcvelo[)nicnt ami lag heliind in school is 
< oni|H iisatetl foi h\' e\Ua hituring wilJiiii the nornral sclnnij 
sNsUni. 

(ihiltlien uf all sjiei ial sriiools receive a general eilucalion 
and voeati(Mial liaining and aie guaranteed work after leav- 
ing >el\ool. Vov [\\osc teenagers who, due lo serious 
disahililies, cannot assume full or limited employment, tiicrc 
are sheltered workshops for the handicapped. 

All special schools (with the exception of son\e auxiliary 
schools in large cities) arc boarding-schools. This guaiuntees 
tlie most favourable conditions for the ehikhcn's develop- 
menl. IlcKuding-scbooI children are supplied with everything 
they neeil, including textbooks, elothing and shoes. Tuition, 
as in normal schocds, is free, and parents pay (as determined 
by their salaries) only for their board. 

1 he number of children in each class of a special school is 
signvheantly less than in a normal school, with the groups 
usually consisting of from 12 to 16 pupils. Apart froni the 
regular teaching stalf (here is a huge staff of counselors who 
care for the children after lessons, supervise their homework, 
walks, clubNvork, recreation and games. Tluis^ tlic well- 
ordered schedule of life in a boarding-school is wholly 
directed towards improving each child's development. Every 
si)ccial school also has its own staff doctors. The close contact 
between the doctors and teachers is extremely beneficial. 

lafc and study in the boarrling-school not only provides 
general know*ledge, it prepares the pupils to take their place 
in society as self-sufh'cicnt, prochictivc citiijcns. 'lo begin with, 
the pupils are taught self -care; then they work on the school 
plot, learning to function as a grtmp. Tfiis helps to devehip 
tlieir abilities. Must important, it helps them to develop as 
individuals. 

Upon graduating froin a sjiecial school pliysically 
handicajiped children can continue their studies at technical 
schools (thus, some tec!inical schools have special drpait- 
ments for the deaf), art schools or studios and at university- 
level schools, 'i'heie are^ teachers, engineers and research 
workers amimg the graduates of schools for the deaf and 
the blind. Academician L. S. Pontryagin, an outstanding 
*j^^^ 'et mathematician, graduated from the Moscow School 
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for the IMiiul: {). 1. Sk<)M»kh{ul<M a Oafulidatc (if Pedago/;'- 
ical Sciences wlio is ilcal\ dinul) and i)liiul, is a senior research 
NN(nker at Ike Muscow Research Institute ol l)eleclolo,i;yv 

/ I tuis. hantlica|)j)eil cliiMi cn have the greatest pnssil)le op- 
pnrtiinilies. willi (hie K.^artl lor their disahiHties, t(» develo|) 
as wtuitd any innnial chiUI, to receive a t^enervd education 
and vocalitina! training, to take an active part in the lile of 
society, liy special decrees of the Si»viet C'inverninent all 
lestrictions upon the puliticvd and civic rights of the 
han(iicaj)))e(l that existed in pre-rcvolutionary Russia liavc 
t)een aholished. Nhneover. their working and living conditions 
iire ol a privileged natnre. besides, there are state pensions 
loi- haiidica[)ped and retarded cliiltiren and teenagers. 'I'luis, 
liie law has made it possible to establish wholesome relations 
between Inindicapped children and ntuinal cidldrcn and 
^nciety. 

l he teachers Un these special schools are trained in 
delecltjjooy departments {or sections) in teachers' colleges. 
1 he nnrnher ot these departments is growing. Several years 
ago they existed only in such cities as Moscow, Leningrad 
and Kiev, while now ther^' are close to ten such departments 
in teaclieis' colleges throughout the country. Students o{ the 
detect(dogy de()artnients receive stipends that arc r>U per cent 
Inglier than those received hy s}lidents of otiicr departments 
ot the teacliers' college, while teiichers oti the staffs of s|)ecial 
schools and [)rescliool establishments for the handicapped 
receive salaries that are 25 per cent higher than those of the 
stalls of nr>rnKd schools. 

1 he devcloj)n!ent of the network of sj)ccial sehoids and the 
(raining of teachers for these specia.l estahlishuients is not 
an indieatitm of a growing number (d' handicapped cliihlren 
hut of the more dilTerentiuted care now available to them in 
specialised establishments. 

Ilach basic type of special school or j)]escluuj| estaldislnneiU 
has its t)wn specific needs and cares, 

I he auxilivU y sclu)ol provides for the mentally retarded a 
general eduialion comparable widi normal cienientary school; 
its correitive cducatiotial work improves their psyeliotogical 
and physical cmidition: it conects speech defec ts, teaches the 
chihhen to be .self- suflicient and pre()aies them lor life in 
a so* iaiist society, as well as providitig tliem with a trade or a 
pnd"essi(ni within the framework of tlieir special eunicula, 

I }ie pj incij>le of a dilferenlii'k'd» indivifhtal approach is 
t^'' credo of the auxiliarv .school in echicating mentally rc- 
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tanU'il children wlm diUci i;ic\uly both in lici^rcc of iclanla- 
linn anti in ntlicr pccnii.it itics nl [isyclu)K>i^ic\il itcvclopnicnL 
S|K-tial tinplKi>is is pLucil tni the pivschm)! period of train- 
in,*;, dining whiih the ^^rnundwfuk is hiid im the f'ulurc 
eduiatiiin ami uphrln^^ini; ol nientalK' retarded chihhen. 
Mueh lime iti the elciuenlary grades is debited lo arts and 
erails. The eurrieulnni id the ansiliary seiidol is hased on the 
prinei[)le id eiMreeti\e edueati(»!j and U[)hrin.i;ing. 'Huit is 
why, while- all the suhjeets are within the child's ran.i^e, they 
are alsn intended U\ tu<ike the greatest pdssihtc use- ol his in- 
tellectual and plnsieal ahilities and to iiuther his devel- 
npnient. 

In view id tiie ini[)i>rtaiKe the (ieveh)pnienl id^ y^oinl wink- 
ing habits has li>r nieutally letarded children, the uhler 
children oi the ansiliary selioni spend close to U) per cent of 
their study periods in workshop [iractlee. 'I'hc children are 
gi\en a technical hackgruunil of the .Miliject, they work in 
the school sho])s and receive on-the-job traininjj;. Upon 
grailuation, special tests tleterinine their degree of skill, 
(ilasses in inusii, aii and ph)sical training, which help to 
reveal and develo|) the retarded i)upirH interests and poten- 
tial abilities, aie ol great iin[)tjrtance. 

An intensive study, baseil mi the work of the auxiliary 
schools, is now under way. It will determine ways and n^ans 
for tiie further i)edagi)gical and psycho-pedagogical as- 
sessment ol the ijeculiarities of develojnnent of the mentall)' 
retarded ehi'd; the educational principles and methods in 
teaclnng general educational subjects; workshop training, 
etc. there is an intensive rcseach (or new audio- 
visual aids and other nieasures arc being introduced to 
lacilitate the learning [)idcess. Much is being done in the 
lield ol h aal eilucation, in studying relationships between 
the pupils si{ the auxiliary schools, through grou[> slmly, 
Mork. games, etc. 

Schools for tlie deaf teach a chiKI his native language on 
the basis td the princi])le of connimnication. Kverytliing is 
done U) IcLich the child to understand direct speech, and the 
i;se of lingerspelling is instrumentah *l'he basic means of 
conununication between deaf ihildren during the lirst stage^ 
ol their e(lucati{in. lingei spelling, as their knowledge of the 
spoken and written langUvige increases, in ti^ne becomes an 
iUixiliary means, which aids in the better assimilatioi^ ol the 
s|)(»ken language and a mor< accurate (as comparerl with lip- 
leading) understanding of dnect s[)eech. 
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iliMtmihlc tit tlK- pci>Mn liiinsill. Tlusc aids aic of lutp huiU 
in U\uhini;' tlic cunwl pnnunuiatinii of sounds and in 
dcvcl»pjni5 concct inlKclion and inUnu\llon. 

Ihcie iuc smnul anij)lilicrs that supplcinint whatever pcr- 
i culaiic o{ bcarin'^ a child lias u lained. 

As slmwn hy special studies, the nnnihei lol.dlv l)iiiid 
ehihlien a!uon«^ thosv with visiun dciieits has hecn decreasing 
ennslantly. At [jre.senl tlicy eoniprise, on the average, w more 
than 10,1 per eenl o\ this nunil)er. The other S!).l) per cent 
lia\e lesidua! visiini. I'heie are different types of schools for 
the vaiious ilisorders of vision. 'I he most importv^nt aspect in 
leachini^^ children with impaired eyesii^ht is the compensation 
id their inipainnent. 

Within the sNslem of s[)eci.d schools for the blind, studies 
are heing conducted and ways and means of correcting their 
impairment are heiny: soiii;ht tlirough the use of audio, 
I actual, mnlor and other Jypes of perception. Tlierc is a new 
understanding of the great potentialities of sensory develop 
nient. As ii result of these studies, ikw ways and means o( 
dift'crentiated training and educatiori have been devised. 
Special programmes and cturlctda Jiave been worked out for 
hlisid and partially sighted children. 

1 he study of peculiarities of graphical image perception 
Uy the blitid hel|)s to elaborate the system of blind 
(liiUlren*s training in "'reading"* of pictures and tecluiieal 
drawings and to design what may be regarded as substitutes 
(if visual aids. Proceeding from the jieculiarities of the 
process i\( compensation in Ijlind and partially sighted 
children, special devices have been designed which transform 
visual patterns into acoustical m tactile signals manageable 
by the blind. A new reading machine which converts printed 
lines of leguliir text to Braille is based on this principle. It 
makes it possible to read a eomplete tine instead of reading 
each letter separately, whicli increases a person's reading 
• s[)ced Considerably, 

ScIkmiIs tor children with inipaired visi<jn are ciiuipped 
\silh vaiinus npliral aids U> correct their e\esight including 
line magnifying glasses which step the rea({ing rate by 
,V) per cent, which is im[>oitant in [)rotecting tlicir eyesight, 
.*s well as in precluding any secondary defects in their 
physical development. 

On (he basis ^)f studies ri)nductcd in the {- to G-ycar-old 
age group l>lind children concerning perception peculi- 
^**k\s, ctjucrele and spacial notion formation, ilcvelopmcnt 
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of lh(mi(lit and speech. i\ syNfcni ul" sciisni v. inlcllcclual aiul 
ptivsital preschool education of the blind was huilt. 

Uic system of teachin,L( deaf, dumh and hliiul ehihhcn 
and teeuai^ers is a very s|)eeih\' une. Their education hcgins 
hv Icainin^LT sclf-carc clcnientarv hahiis. The elnhl's first 
means of connnunicatiim with others are .i^astuics thai re- 
present objects and a<»5--ns; rin^i»crspellin,i;- is then tau,^ht. In 
time, verba! s[)eech in tinj^erspellin,L^ fi)rni becomes tile prc^ 
dominant form of coinnumieation. Once a child bus mastered 
the fin.irers[)ellin«^r desi.tjnation o( a certain number of objects, 
he beiiins to Jearn Braille. 

At [)rcsent cverylhini; possiiiie is being d(tnc to overcome 
and prevent spcecli defects, both in the special and in normal 
schools. 'I o tins end. the various causes and ty])cs of S})ccch 
delects'are bein.i; studicii. 

1 he rclati(»nsl!ip between defects of oral speech and poor 
[inv^ress in leainin- to write has thus established that the 
pro.i;iess a child makes in readini^^ and writini^ in many 
wavs depends upon bis speech devchipnient. This knc^wlcdjre 
ba> resulted in a unified system u{ combat in.ir defects of 
speech. writinL( and readinir. U has i)een inlroduced in the 
school system and bus shown gooti results. 

Special presdiool eslablishnu-nts were created to help 
children o\'erc<Mne vaiious forms of speech ilcfecls at the 
earliest possible a^e. 

the special school for cliibtren witif sc^vcre speech defects 
is a new type of educational establishment. Formerly, such 
delects as alaiia. aphasia, pseudo-hulbar disarlbrilis. etc., 
were treated by piusicians. Speech therapists have revealed 
the c()m[)!ex ties (bat exist between vocabularv. irrammar 
and [)hotietics in speech, as well as the relationship' between 
s[)ecch defects arul a chi!d\s psycludogy. 

One of the niain tasks of all types' of special schools is to 
prepare (he pupils for sociallv useful work in later life. On^ 
the- job tiaininf,^ in the s])eciai schools provides the necessary 
skills and corrects and compensates their jihysical and mental 
disabilities. Wiirkshop classes in all types of special schools 
are baseil on thc'.sanie principle. However, the more severe 
the (lefects of jnipils of a t^lven school, the Juoie specific is 
their trainii^^;. 

'I bc^ present educational level in the special schools and 
the shift of vocational trainiiii^ to the hii^dier j^rnules lias 
made it [)(»ssible to extend ccmsiderably the choice of trades 
^v:iiIabU\ Formerly, blind pupils learried only such simple 
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(liulcs as i>nish-makiiVL:. haskol -wcav ^n,u^ cti. 'I'lulav' tluN' arc 
tau^ulit iiK'tal-woi kin,L:\ raili<^ u ^air. Lln ivic wiring. c'ti\ At 
tlu saiiK' linK\ ti»lal hliiuhuss or impaliLil LWsiLtlU lias made 
it luicssai N- In use sj>ci iaf ice s .ind iiKlliotls in iLai tiin.:^ 

Nil iungci arc the ileal liuiilcd (n a Muall luiinhcr of 
hades. 1 1k' experience ijained in s( lumis inr t!\c ileal has 
prtA'cn tliat ni<tnv modern indusiiial atul a.^iicuhural trades 
can he lully mastered. 

I ho inciUaUv retarded are nt»t ca]>al)le ol ehnosini; their 
tiwn vocation, l luis. the sehoo! must studs eaeh indivi(tnal 
child and Uach hitn the trade iic wii! I)e al>!e to master. 

Aided hy s[)nial c(|ui[)mcnt tlie tcaeheis and medical stall, 
joiiilly soh e ait problems nl eompcnsatiiii,' an<I eorre< tlii,i,'" 
the tlisal)ilities ol handieapped inul retarded children. 

IN\ clii>lni^ical studies of these children are extremelv im- 
poitaiil in tlu work (d the special schools. It has been 
estal)lished that tlicre is usually more than a primary disabil- 
ity [)JVscnt {si\iU as dealncss), since it ii^ the cause of a 
number (d* >econdarv psych(do,i,Mcal (bsabilities. Tlnis, a child 
who has tieeomc deaf in infancy cannot master speech 
willuun special training; ho\ve\er, even >»iven special titun- 
iiiir. a deaf child learns verv slowly. This in tnrn affects his 
overall tlcvcloj)ment as an individvud. 

I hesc psycholoi^ical studies are ilirectly responsible foi 
the new methods and content id" teaching in these schcuds. 
In this wa\\ icsearcb in teachiuL^ tieaf cbihlren theii native 
lanuua^^e (\<>cabn!ary and >(rammar) has made it possible to 
work ont a definite euirieuhnn in ,i;rannnar (textbooks, teach- 
ing methods, etc.). d he results have been pronnsitig. Studies 
in the held (d" \ oeali^aud training fm all gnnips of aimormal 
cinldren have ntade it [)ossible to prepare these children fen* 
taking their places in society, to make them appreciate the 
need for socially useful work, to give them skill in their 
chosen trade. 

1 he joint efforts of psvc iiologists and teachers who classifx^ 
the menlalK' disai>led children proN'ide for the timelv correc- 
tif>n and, when pc^ssible, complete lompensalion <d' the 
|)sychological disabilities of pupils of special schools. 

In icccnt times moie attention has been paid to clinical 
and |)sycbologiial studies of abnormal children. This in- 
cludes elect roencephalogra[)fiy (registering the elect lieal 
activity ol the brain) and studies {d the nerv(njs svstem which 
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lutvc iiKulc U iHvssiblc lo dcfuie iut>re clearly and classify the 
variotis types of mciital rctanlatiaii. A nutnhcr of sUidics deal 
with cnvirotiiiiental :u\i\ con.s'cnUal fact(H'<i as tlic causes of 
inontat rctardiitiojK 

The elcclrlcal activity of llie h\'d\n i.s also studied in cases 
(^f ear aod cyv disahilities* 1 he ccHincetioi^ between <k\i<rce 
of eye di^ahility and the luitnrc of the electroencephalogram 
has been established, as liave several specific peculiarities of 
the hitter, which make it possible to follow the various coin* 
pensation processes that take place in the body of the blind 
chiUh 

In diagnosln,^ deafness and blindness a study of the 
plnsiology of the abnormal child's sensory organs is very 
itnportant. In the course of these studies a number of 
objective methods for measuring the degree of ear and eye 
sensitivity wci'e evolved. 

Methods of treating disturbances of motor function that 
have resulted from polio or cerebral paUy and of restoring 
cti onlination are being perfected. When used together they 
produce gootl results in compensating the various disabilities. 
The psychologicab clinical and physiological shidics of 
Soviet speech clinictat>s have been widclv acclaimed abroad. 
Many Suviet studies in this HeUi have neen translated and 
pufdished in Great Britain, the USA, Japan un<l a number 
of other coimtries, Soviet speech clinicians have presented 
important reports at a number of hiternational congresses 
and conferences. 

All scicnliric research work in this field is conducted 
through the joint efforts of such research centres of the 
Soviet Union as the Scientific Research Institute of 
Dcfectology of the Academy of Pedagogjcal Sciences of the 
USSR, the departments of defectology of the many teachers' 
colleges, and the departments of defectology affiliated with 
scientific research institutes of pedagogics and psvchology of 
a number of Ihiion Republics. The Institute of Defectology 
is a uicxjor scientific research centre with a large staff of 
pcdag(»gues, psychologists, physicians, physiologists and 
engineers. Iliis makes it poNSif)le to make a Comprehensive 
study of various forn»s of disability and to work on the prob- 
lems connected with the education, uplningiiig atul the voca- 
\\\>\M\\ training handica]>pcd and retarded children. This 
institute is the onlv (^ne of its kin<l In the w<h'1(1 with such a 
broad scope of activities in the field of special education, 
Tlie high level of development of the systeoi of special 



nlui\(li<)n in tlu- Soviet Union jus adr.u tcd (he aKcnlion of 
tuuiL^n s)Hc5rilist^ in tlic I'lio conlaels hctv^'ccn 

sck-ntists bioatltniiig aiul an extensive corrcsixaulcncc 
an<i rNt luniL^c i>f st 'utuific lilcratnrc on prol^lcms of spcvial 
cduiahnf^ ,110 niainlaitK'd \\'\{h rnan> vonntiics nl (he woihl 



M. N. Kolmakova GENERAL 

EDUCATION 
SCHOOLS FOR 
ADULTS 

"I he Soviet I'niun is far ahcatl v)f every other country in 
the scope of its adult education uetwork. Approximately 
1,,*>(H).0U() persons in the Soviet Union combine svork and 
.studies in evening and correspondence general c<lucation 
schools. Over nnllion perscnis received a sccon(Jary or 
S-year educaticm in these schools in lf}70. Nearly 5.00in(m0 
persons are enmUed in the cotiutry's 22,000 Pe(Jj>lc*s 
AJniversities ami several million attend various educational 
coin ses> 

rroni the very hrst day?; of Soviet power the education of 
the achdt popuhilicKi was cstabiished as a question of national 
importanee. 'I he Soviet nation's heritage from tsarist Riissui 
was an adult popuhiti(m that was predominantly iHitcratc: 
three-<iuarleis of {[ j population from the age of 9 up couhl 
neither read nor write. No economic trausforination of the 
country, no social proijress was poj^sihle before iMitcracy vyas 
. liqutthvted and the genera) cdurational level of the population 
was raised. 

'l iuit is whv the Tartv Programme, adopted by the Eighth 
Congress r>f the R(:r(B) iu March lOlfh established as one 
of the major tasks in the licld of education *'the overall as- 
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